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The purpose of this study is to summarize teacher training methods used in 
Japanese language education and report on what kind of training was conducted from 
the problems of Japanese language education at our university and to clarify future 
issues about teacher training. 
In Japanese-language teacher training, there is a shift from "teaching training” to 
"self-learning training" as a result of changes in Japanese-language education and the 
role of Japanese language teachers. In addition, as a self-training type teacher, it has 
become necessary to train "a teacher who can educate oneself". Furthermore, rather 
than learn knowledge and skills unilaterally from lecturers, "interactive teacher 
training," which is a collaborative training method to solve problems by participants' 
communication, has begun to gather attention. 
Japanese language teachers at Hokuriku University started Japanese language 
education training in 2016 with the intention of conducting training to promote the 
growth of "Japanese language teachers." During the training, we acquired a new 
"awareness" as a trigger, and aimed at a place of learning that leads to lesson 
improvement. During the training and as a result of participating in the training, 
Japanese teachers could think of the topics presented as their own problems. Also, we 
were able to share what each teacher was doing and what they were thinking. With a 
common understanding of the problems faced, it became more effective during class 
observations. However, it became clear that the problem of "awareness" acquired in 
training was the teacher’s individual problem and it was not yet obvious whether it 














































































































































































































































































め、担当者が実践していることや悩んでいることを 10 分から 15 分程度で伝え、それにつ
いて 20 分～30 分程度、対話を行う方法であった。この研修は基本的に月一回行っていた。








 2016 年度 
第 1 回「スマートフォンを使用した授業例」 
第 2 回「学習者の発話からの教室運営」 
第 3 回「文化知識を取り入れた日本語の授業 
第 4 回「作文授業での論理的思考」 
第 5 回「上級を目指す会話クラス」 
第 6 回「スマートフォンを使用した授業 実践編」 
 
2017 年度 
第 1 回「ティーチングポートフォリオの作成」 
第 2 回「学習者主体の授業を行うためどう準備し、実践するか」 
第 3 回「翻訳・通訳演習の授業について」 
第 4 回「論理的思考についての授業」 
 
2018 年度 3 
第 1 回「授業中の私語について」 
第 2 回「ステレオタイプとどう向き合うか」 
第 3 回「授業見学について」 


























































2 ”Japanese as a second language”日本おける日本語教育環境のこと 










































大学紀要』第 43 号 
横溝紳一郎（2000）『日本語教師のためのアクション･リサーチ』日本語教育学会編凡人社 
横溝紳一郎（2001）｢アクション･リサーチ｣青木直子･尾崎明人･土岐哲編『日本語教育学を
学ぶ人のために』世界思想社 
横溝紳一郎（2006）｢教師の成長を支援すること－自己教育力とアクション･リサーチ｣春原
憲一郎･横溝紳一郎編『日本語教師の成長と自己研修－新たな教師研修ストラテジーの
可能性をめざして－』凡人社 
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